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Introduction

Goal Setting Theory

The question of what motivates students
has been explored by many researchers
and teachers over the years( Marandos and
Randall, 2012; Irie, 2003; Lee, 2012).
Goal-setting theory is one concept that
many English language educators have
applied to their classroom practices and
have found effective (Rivers, 2012; Chang,
2012; Zhao et al., 2012; Koda-Dallow and
Hobbs, 2005). Goal-setting theory
originated from the field of psychology.
Industrial-organizational psychologists
Edwin A. Locke and Gary P. Latham
(2002) developed the theory over several
decades to clarify the relationship between
goals and task performance related to the
working environment or organizations,
such as educational institutions. Focusing
mainly on the working world, they posit
that a successful goal has several
important factors that work together in a
cycle to improve performance and
motivation (Locke and Latham, 2002).
Studies have shown that highly difficult
tasks tend to motivate people more than
moderately difficult or easy tasks, and that
specific tasks, such as attaining a certain
GPA, were more effective than abstract
goals such as doing ones best. It was also
found that public commitment to goals and
feedback on progress also resulted in better

performance among workers and
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university students (Locke and Latham,
2002).

The purpose of this study was to
investigate the effectiveness of goal-setting
theory on the academic performance and
motivation of the first, second, and third
years that I taught during spring semester
2012. The results of the study showed that
respondents had positive attitudes towards
goal-setting, and the overall performance
of the students appeared to improve
although it is difficult to assess whether
goal-setting had a direct affect on students’

performance.

Methods
Respondents
Students from ten classes I taught in the
English and Career Studies and the
Tourism and Hospitality Departments
participated in a goal-setting activity from
the beginning of May 2012 to August 2012.
The aim of the activity was to investigate
the effect goal-setting theory would have
on students’ motivation to perform well in
the class. The number of respondents, their
respective years, and classes are as follows:
Pronunciation I b
(First years) 13 students
Oral Communication I a
(First years) 10 students
Reading/Writing I b

(First years) 9 students
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The gothicized Indian provided the nation with
a distinctive literary asset as well as a
Though

America did not have crumbling castles and

politically useful cultural image.
antiquated traditions, it did have in the Indian
a symbol of a ruined and conquered past. ... By
providing the materials for a past that assured
the nation an exceptional literature as well as a
progressive future, the Indian simultaneously
enabled America’s literary flowering and its

consolidation of a national identity. 2
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Love Medicine: TRE¥ | 0 TEMEK] ~

Z Z T, Louise Erdrich ® Love Medicine % H}
0 B, B RO I 7 1) Indian 4 & O
BfR A& L CHI=V, Chippewa RO E FA

VR OREEWEIC S Erdrich 13H & % North
Dakota Turtle Mountain Chippewa D#BHRD—
B & L THEREZ21T-> T\ 5, ZOEHIE 1984
FFITHER I, 93 FFRICHGT IR FER AL TN D3,
A CHUGTRETRM T2 2 & &35, North
Dakota JN DOZRZEDRE M Z B 12, June BFHFD
HCmERE T — b WEEIhE D,

Even when it started to snow she did not
lose her sense of direction. Her feet grew numb,
but she did not worry about the distance. The
heavy winds couldn’t blow her off course. She
continued. Even when her heart clenched and
her skin turned crackling cold it didn’t matter,
because the pure and naked part of her went
on.

The snow fell deeper that Easter than it had
in forty years, but June walked over it like

water and came home.3

Z LTI ok, (REH-IZED L O, June
DIAZNDIFHE Y SN HTE THIRENERM L T
W<, June DFTH % Gordie IL June DR,
W aZ L TORMP L BER L, DWIHELICE
HIWVTLE D DIEN, oA my | Kithny7e
H A= 5% T b, WOk, xR HD
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about the class and individual Dharma,
goal-setting, and its perceived effect on
their motivation to do well in the class.
Each questionnaire was bilingual
(English/Japanese) to insure optimal

understanding of the statements. Students

Results

Overall, each class achieved its class goal.
The results of the surveys starting with the
freshmen classes are below. The
statements are numbered 1-10 (for a

complete list of the statements see

ranked their responses on a one to five Appendix)

scale; 1 being “Strongly Agree” and 5 being

“Strongly Disagree.”

First Years

Reading/Writing I b

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 3/9 5/9 1/9 0 0

2 0 5/9 4/9 0 0

3 0 3/9 6/9 0 0

4 3/9 1/9 5/9 0 0

5 3/9 2/9 4/9 0 0

6 4/9 2/9 3/9 0 0

7 2/9 6/9 1/9 0 0

8 2/9 3/9 3/9 0 1/9

9 3/9 4/9 2/9 0 0

10 2/9 4/9 3/9 0 0

Oral Communication I a

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 2/10 2/10 6/10 0 0

2 2/10 3/10 3/10 2/10 0

3 1/10 3/10 4/10 1/10 1/10

4 1/9* 1/9 6/9 1/9 0

5 2/10 6/10 1/10 1/10 0

6 2/10 4/10 4/10 0 0

7 3/10 4/10 3/10 0 0

8 3/10 2/10 5/10 0 0

9 2/10 3/10 5/10 0 0

10 1/10 2/10 5/10 2/10 0
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* One of the respondents left this item blank.

Pronunciation I b

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 4/13 7/13 2/13 0 0

2 1/13 6/13 6/13 0 0

3 2/13 3/13 7/13 1/13 0

4 3/12* 3/12 6/12 0 0

5 3/11%* 4/11 4/11 0 0

6 3/13 7/13 3/13 0 0

7 5/13 5/13 3/13 0 0

8 4/13 4/13 5/13 0 0

9 5/13 6/13 2/13 0 0

10 3/13 6/13 4/13 0 0

*One respondent left this item blank.

Second Years

Pronunciation I1I B

**Two respondents left this item blank.

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 1/10 6/10 2/10 0 1/10

2 1/10 1/10 7/10 1/10 0

3 1/10 1/10 6/10 2/10 0

4 1/10 2/10 7110 0 0

5 1/10 4/10 5/10 0 0

6 1/10 4/10 5/10 0 0

7 1/10 4/10 4/10 1/10 0

8 1/10 6/10 3/10 0 0

9 3/10 4/10 1/10 1/10 1/10

10 1/10 2/10 5/10 1/10 1/10

Oral Communication IIT and #7355 b

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 1/11 7/11 2/11 1/11 0

2 0 5/11 4/11 2/11 0

3 0 4/11 6/11 1/11 0

4 3/11 2/11 5/11 1/11 0

5 1/11 7/11 2/11 1/11 0
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6 2/11 3/11 5/11 1/11 0

7 3/11 4/11 3/11 1/11 0

8 1/11 4/11 5/11 1/11 0

9 3/11 4/11 4/11 0 0

10 2/11 4/11 4/11 1/11 0

Writing III a

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 0 3/8 3/8 2/8 0

2 1/8 3/8 3/8 1/8 0

3 0 1/8 4/8 3/8 0

4 1/8 2/8 2/8 3/8 0

5 0 3/8 3/8 2/8 0

6 1/8 2/8 3/8 2/8 0

7 0 4/8 4/8 0 0

8 0 5/8 2/8 1/8 0

9 0 1/8 5/8 2/8 0

10 0 3/8 1/8 4/8 0

Small Group Communication

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 0 4/7 217 1/7 0

2 1/7 2/7 2/7 1/7 0

3 0 0 4/7 3/7 0

4 17 3/7 2/7 0 1/7

5 1/7 317 3/7 0 0

6 2/7 1/7 317 1/7 0

7 3/7 37 1/7 0 0

8 /7 5/7 0 /7 0

9 1/7 217 4/7 0 0

10 0 1/7 4/7 2/7 0

Third years

Academic Writing I a

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

5

57 —

NI | -El ectronic Library Service




Kobe Kai sei Col | ege

1 3/8 4/8 1/8 0 0

2 1/8 7/8 0 0 0

3 3/8 4/8 1/8 0 0

4 3/8 4/8 1/8 0 0

5 2/8 6/8 0 0 0

6 3/8 4/8 1/8 0 0

7 3/8 3/8 2/8 0 0

8 2/8 6/8 0 0 0

9 4/8 3/8 1/8 0 0

10 4/8 2/8 2/8 0 0

Advanced Oral Communication I a

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 5/9 2/9 2/9 0 0

2 2/9 3/9 3/9 1/9 0

3 2/9 2/9 4/9 1/9 0

4 1/9 4/9 3/9 0 1/9

5 5/9 3/9 0 1/9 0

6 3/9 4/9 2/9 0 0

7 4/9 5/9 0 0 0

8 4/9 3/9 1/9 0 0

9 3/9 4/9 2/9 0 0

10 5/9 3/9 1/9 0 0

Academic Reading I a

Statement | Strongly Agree Neutral Disagree Strongly
Agree Disagree

1 4/8 2/8 2/8 0 0

2 2/8 6/8 0 0 0

3 1/8 5/8 2/8 0 0

4 2/8 6/8 0 0 0

5 3/8 4/8 1/8 0 0

6 1/8 6/8 1/8 0 0

7 4/8 4/8 0 0 0

8 3/8 5/8 0 0 0

9 3/8 4/8 1/8 0 0

10 2/8 5/8 1/8 0 0
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Discussion

From the results of the survey, it appears
that the second year students tended to
have the least positive attitude toward
setting goals and seemed to be the least
affected by goal-setting. However, setting
goals seemed to be more effective among the
first and third years. Students in “a” groups
tended to agree with the statements more
often and consistently than students from
the “b” groups. The fact that all of the third
years were from the “a” group might have
some bearing on their positive attitudes
toward goal-setting. 78% of the first years
responded favorably; they circled either
Strongly Agree or Agree, to statement
number 7 concerning the effect the class
goal had on their motivation. 61% of the
second years also responded positively to
statement number 7; however, 25%
responded negatively; circling either
“Disagree” or “Strongly Disagree”, to
statement number 3 concerning thinking
about the class goal outside of class. At the
same time, 76% of the third years responded
favorably to item number 7, and 55%

responded positively to statement number 2
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Appendix 1
Statements on the Questionnaire
1. I enjoyed drawing my daruma at the beginning of the semester.
FITEFH CTEBSADIRERD Z L EHELATHELL,
2. I thought about the class goal when I saw the class daruma every week.
TR ZEE S A Dk R 7 A0 BFEIZOWTE X FE Lz,
3. I thought about the class goal outside of class.
FRER Kb o7 7 A0 BIEIZ W TE X E L,
4. When I was absent from class, I worried about the class goal.
FAERIE LTeRs 7 7 2D BEEDR R D0 E 9 DBl L E Lz,
5. When I missed assignments, I worried about the class goal.
FAITIEEZ RSNk, 7 7 A0 BRI N E S L L E LT,
6. The class daruma reminded me of the class goal.
BB S ADRERDTZNCY 7 A0 BIEZ BN S E LT,
7. The class goal motivated me to do well in this class.
7T ADBIEET FADHTRAUZ & > TRWHRET LT,
8. I did my best and I am happy with my performance in this class.
FIAREEZRLS LEZZE LT, 207 FAOPTHREZNEN>T-OTELWTT,
9. I look forward to receiving my daruma and coloring in the eye.
FUTH G OREBES AL TODIME L L THEZRSBDL Z LA LA LTNET,
10. I will keep my daruma after this class ends.

FITZ OFERKE D> THEEB S AP NIN TV LR EFF LT TN 7EA 9,
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